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Crowe New Zealand Audit 
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Audit and Assurance Service 
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C/- Crowe Mail Centre 
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Invercargill 9840 
 
Tel +64 9 303 4586 
Fax +64 9 309 1198 
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The title ‘Partner’ conveys that the person is a senior member within their respective division, and is among the group of persons who hold an equity 
interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is 
external audit, conducted via the Crowe Australasia external audit division and Unison SMSF Audit. All other professional services offered by Findex 
Group Limited are conducted by a privately owned organisation and/or its subsidiaries. 
Findex (Aust) Pty Ltd, trading as Crowe Australasia is a member of Crowe Global, a Swiss verein. Each member firm of Crowe Global is a separate 
and independent legal entity. Findex (Aust) Pty Ltd and its affiliates are not responsible or liable for any acts or omissions of Crowe Global or any 
other member of Crowe Global. Crowe Global does not render any professional services and does not have an ownership or partnership interest 
in Findex (Aust) Pty Ltd. 
Services are provided by Crowe New Zealand Audit Partnership an affiliate of Findex (Aust) Pty Ltd. 
© 2023 Findex (Aust) Pty Ltd 
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INDEPENDENT AUDITOR’S REPORT 

 

TO THE READERS OF SACRED HEART GIRLS' COLLEGE’S FINANCIAL  

STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2022 

 

 

 
 
The Auditor-General is the auditor of Sacred Heart Girls' College (the School). The Auditor-General has 
appointed me, Brendan Lyon, using the staff and resources of Crowe New Zealand Audit Partnership, 
to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 1 to 18, that comprise the statement 
of financial position as at 31 December 2022, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School: 
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 
 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector - Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 9 June 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a 
going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

 
 



 

       

 

 

  

  
 

 

 
 

 
 

 
 

 
 

 
 

  
 

 
 

 

 
 

 
 

  
 

 
 

 
 

 
 

 
 

 
 

 

 
 
 
 
 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation.

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit. 

Our responsibilities arise from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the School 
Directory, Analysis of Variance, Kiwisport and Statement of Compliance with Good Employer Policy, 
but does not include the financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Brendan Lyon
Crowe New Zealand Audit Partnership
On behalf of the Auditor-General
Auckland, New Zealand
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Analysis of variance reporting 

School name: Sacred Heart Girls’ College School number: 139 

 
Focus: NCEA: NCEA Qualification Pass Rate and Endorsement 

Strategic Aim: 

To provide enriched learning opportunities that promote an attitude of personal excellence in an innovative, safe and creative learning environment. 

Annual Aim: 

Improve the quality of achievement through (qualification) endorsement (in a culture of deep learning) 

Target: 
 
Māori Learners:  ALL Level 1 and 2 students match the targeted achievement rate for ALL students (95%) 
Pasifika Learners:  ALL Level 3 students match or exceed the achievement rate of Māori at these levels (95%) 

Baseline data:  

Baseline Data and Analysis: Students entering Year 11 are expected to be at Level 5 in asTTle Reading or Mathematics. Students entering Year 12 are 
expected to be at Level 6 of the curriculum and entering Year 13 Level 7 of the curriculum. At risk students were identified by the previous year’s grades and 
teacher observations. UE literacy can be gained through level 2 and 3, at risk Year 13 students have been included. Our data indicates that our students’ rate of 
achievement at Level 3 is inconsistent with the cohort’s previous achievement. This is a particular area for improvement for Māori and Pasifika students. 

2021 Achievement data informing our targets for 2022 is as follows (in addition to the endorsement rates above): 

1. Māori: Level 1: 85% Level 2: 75% Level 3: 87% University Entrance: 75% (2021 results) 
2. NZ European: Level 1: 91% Level 2: 87% Level 3: 90% University Entrance: 71% (2021 results) 
3. Pasifika: Level 1: 65% Level 2: 90% Level 3: 50% University Entrance: 72% (2021 results) 
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Analysis of variance reporting Actions (what did we do?) Outcomes (what happened?) 

2022 NCEA results 

Reasons for the variance 
(why did it happen?) 

Evaluation (where to next?) 

School-wide tracking system 
includes regular check in by CCMs  
  
Earlier intervention strategies with 
at risk students, especially those 
still ‘behind’ due to COVID. 
 
Consideration given to ensure all 
FUNDAMENTAL credits can be 
internally assessed. 
 
Curriculum review/design for ILE 
with pedagogy at its centre to 
continue in 2021. 
 
Dean Team leading ‘Culture of 
Care’ strategically placed 
alongside PB4L developing 
recognitions as motivation. 
 
Strengthening learning and 
wellbeing through Ako programme 
and capability development of 
mentoring/coaching kōrero. 
 
Facilitated learning conferences. 
 
Pasifika pass rate to improve. 
Level 3 Māori pass rate to improve 
Māori endorsement rate to improve 

Level 1 NCEA Achievement: 
Māori – 61% achievement rate 
Pasifika – 65% achievement rate 
 
Māori – 50% endorsement rate 
Pasifika – 43% endorsement rate 
 
Level 1 Endorsements: 60% 
 
Level 2 NCEA Achievement: 
Māori – 75% achievement rate 
Pasifika – 90% achievement rate 
 
Māori – 45% endorsement rate 
Pasifika – 69% endorsement rate 
 
Level 2 Endorsements: 56% 
 
Level 3 NCEA Achievement: 
Māori – 87% achievement rate 
Pasifika – 50% achievement rate 
 
Māori – 58% endorsement rate 
Pasifika – 11% endorsement rate 
 
Level 3 Endorsements: 39% 
 

The targeted MĀORI students (4): 
3 low attendance rate 
1 no Numeracy 
The targeted PASIFIKA students (4): 
3 no num or lit or missed qual by 
two standards.  
1 serious mental health issues 
 
 
The targeted MĀORI students:  
1 student had been supported 
through covid at Level 1 and also 
struggled through 2021 
The targeted PASIFIKA students: 
6 students had learning plans. 1 
student is learning support through 
ORS.  
 
Of the targeted MĀORI students: 
All students were successful 
Of the targeted PASIFIKA 
students: 5 students left early for 
work due to COVID impact on aiga 
 
Targets for endorsements was not 
achieved. Across all levels, during 
COVID the disruption in 2021 
made it difficult for students and 
staff to maintain additional targets. 

School-wide tracking system 
includes regular check in by CCMs  
  
Earlier intervention strategies with 
at risk students, especially those 
still ‘behind’ due to ABSENCE. 
 
Consideration given to ensure all 
FUNDAMENTAL credits can be 
internally assessed. 
 
Curriculum mapping/review/design 
for ILE with TTNE pedagogy at its 
centre to continue in 2023. 
 
Dean Team leading ‘Culture of 
Care’ strategically placed 
alongside PB4L developing 
recognitions as motivation. 
 
Strengthening learning and 
wellbeing through Ako programme 
and capability development of 
mentoring/coaching korero. 
Leadership role developed. 
 
Facilitated learning conversations. 
 
Pasifika pass rate to improve. 
Level 3 Māori pass rate to improve 
Māori endorsement rate to improve 
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Planning for next year:  

We have a plan to make further improvements to the systematic identification, monitoring of and response to students at risk of not achieving. On-
going review of Internal assessment procedures continue to be part of our regular review schedule and commitment to the NCEA change 
package. A key change to this process was a TEAM approach, which will continue in 2023, along with mentoring and coaching, supported by 
continual professional learning and development. Three consecutive years of disruption has taken its toll, particularly on our level 3 pasifika 
students. This disruption created genuine stress for students and teachers. Supporting everyone’s wellbeing is a priority. We have appointed an 
Academic Adviser and plan to extend this team (Pasifika Advocate). We were a pilot school for co-requisite literacy/numeracy and we have plans 
to engage in school-wide literacy PLD – with an emphasis on writing (data from SHGGC and across the motu supports this). 

School wide improvement plan requires all learning areas to show their strategic intentions to contribute to school wide targets. Senior Leaders 
‘Companion’ Leaders of Learning to ensure all those with influence are using it in the appropriate areas for student learning and achievement. We 
are in the process of transitioning to modern, innovative learning environment and that requires teachers to reconsider their delivery of subjects in 
isolation. Collaboration for teachers is a professional learning priority for 2023. Teaching to the North East continues to be a model for relationship 
based learning and effective pedagogy. 

The review of the school curriculum through an inquiry team will continue as a key improvement strategy for 2023. Senior leaders model a 
framework of student mentoring for all Pasifika students at SHGC, in response to ‘what works best’ evidence for Pasifika learners. We have 
strengthened a school wide mentoring, coaching and teaching programme: Ako. We monitor learning and wellbeing through this dedicated time in 
the week. It is key to our internal evaluation with ERO partner. A further plan includes senior leaders and middle leaders more engaged in leading 
learning and articulating specific changes in practice to ensure priority learners are making expected progress towards achievement targets. The 
analysis of variance indicates that our senior Pasifika students needed additional deliberate intervention and closer engagement with aiga. We 
have responded to this with the appointment of Learning Advocate: Pasifika. Our Pasifika role continues to grow and makes up 10% of the 
school population. Our Pasifika students continue to be the most impacted families by the pandemic and ongoing cost of living as a result of 
economic fluctuation; they are frequently working to support aiga and in 2022, attendance was linked to isolation rules and poor habits developed. 

Collaborative Teams are led by SLT and are connected to our strategic focus areas and Catholic Character. We have a focus on wellbeing 
strategies for staff, evidenced through our professional learning commitments and those to our Kāhui Ako (strategic focus area). PLD priority is 
Relationship Based Learning, aligning with our priorities to strengthen our Culture of Care: Teaching and Leading to the North East. 

The disruption from COVID isolation rules has had further influence on our 2022 interventions and ultimate levels of achievement. Three years of 
disrupted learning at the senior level has impacted our most vulnerable students. The patterns of ‘not achieved’ is pointing to our most vulnerable 
students: mental health, anxiety, trauma and fear. Generally, these students will ‘achieve’ the expected level by the time they leave SHGC. 
Unfortunately, at Year 13, this is the last opportunity – hence the intervention and plan to monitor Year 13 in 2023, particularly Pasifika learners. 

Approximately 35 students have started 2023 ‘on the back foot’, which contributes to further anxiety! We also know the value of community and 
started the year with a deliberate whakawhanaungatanga programme to enrich the sense of belonging. 
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 Māori (22) Pasifika (15) All (includes refugee/migrant/learning support) 

Year 11 at RISK of 
not achieving: 

NCEA Level 1  

6 at risk of not achieving 

 

2 NOT ACHIEVED 

1 – 2 numeracy credits short 

1 - chronic attendance 

5 at risk of not achieving 

 

4 NOT ACHIEVED 

3 - 9 credits short 

1 – severe mental health 

52 presented a range of barriers:  
Literacy/Numeracy/Attendance/previous 
achievement/behaviour patterns and attitudes  

3 students new to SHGC (2 ESOL) 
17 students earned insufficient credits for Level 1 

 
41 NOT ACHIEVED  
(8 did not participate in Level 1, 5 left SHGC, 5 severe 
mental health issues, 1 attending NHS, 5 truancy  
10 of these students have not returned for 2023 

 Māori (18) Pasifika (9) All (includes refugee/migrant/learning support) 

Year 12 at RISK of 
not achieving:  

NCEA Level 2 

5 at risk of not achieving 

 

 

2 NOT ACHIEVED 

8 at risk of not achieving 

 

 

1 NOT ACHIEVED  

33 presented a range of barriers:  
Literacy/Attendance/prior achievement/pastoral 
needs/behaviour patterns and attitudes  

2 students new to SHGC (ESOL) 
 

20 NOT ACHIEVED                                           
(8 left SHGC, 4 not participating in Level 2, 3 severe 
anxiety - including trauma issues,  5 few credits) 

 Māori (21) Pasifika (18) All (includes refugee/migrant/learning support) 

Year 13 at RISK of 
not achieving:  

NCEA Level 3 

1 at risk of not achieving 

 

 

1 NOT ACHIEVED (credits) 

7 at risk of not achieving 

 

 

7 NOT ACHIEVED (level 3) 

23 presented a range of barriers: 
Literacy/Numeracy/Attendance/Credits 

1 ESOL 
5 students insufficient credits for Level 3 

15 NOT ACHIEVED                                             
(2 left SHGC, 5 not participating in Level 3, 2 severe 
mental health (1 trauma), 2 chronic attendance 



Sacred Heart Girls' College

Kiwisport Statement

For the Year Ended 31 December 2022

Kiwisport is a government initiative to support students' participation in organised sport.

In 2022, the College received Kiwisport funding of $21,909 excl GST (2021:$20,851).

The funding went towards the employment of a Sports Co-ordinator ($34,097).



Sacred Heart Girls College 
Hamilton East 
Hamilton 3247 
 
 
December 2022 
 
GOOD EMPLOYER ASSURANCE 
 
As a good employer, Sacred Heart Girls’ College operates an employment policy that 
contains provisions necessary for the fair and proper treatment of employees in all aspects 
of their employment including: 
- follows Health & Safety procedure and monitors staff well-being. 
- abides by the Equal Employment Opportunities requirements. 
- provides opportunities to explore further professional development. 
- recognition of ethnic and cultural needs and differences. 


